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Abstract 
Classroom interaction takes an important place in the process of Second Language Acquisition (SLA) and is 
pacity (Walsh, 2002; Matsumoto, 2010). Since interaction is in the heart 
of communication in an era of communicative language teaching (Brown, 2007), teachers need to be aware of to what 
extent their classroom practices facilitate language learning in reality. Therefore, this paper attempts to unveil the 
tion and their actual practices. The findings of the study 
h will be discussed in detail.  
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1. Introduction 
 
The term interaction, essential for both language learners and teachers, has gained considerable 
attention in the last few decades with the motto that the best way to learn a language is to interact. For 
foreign language learners, it is primarily the classroom where a second language is learnt but not the 
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natural environment. Therefore, is potentially the major or even the only source of 
input in the target language (Stern, 1987).  
 
2. Literature Review  
 
It was in the mid-1980s that scholarly studies on teacher talk began invigorated by 
(Matsumoto, 2010). Most previous descriptive studies in the 1980s 
fundamentally focused on the teachers' speech alone. As recent as 2000s, studies began to embrace a 
more interaction based attitude which shed light on other salient characteristics such as questions asked 
by teachers, various strategies used for negotiation of meaning, and the use of mother tongue. 
 
2.1.Questions asked by teachers 
 
The growth of concern for communication in language classrooms led to a distinction between 
(Long and Sato, 1983). While the asker 
already knows the answer in display questions, genuine questions seek answers that the asker does not 
know in advance (Lightbown and Spada, 2003).  
 
2.2. Strategies used for Negotiation of Meaning 
 
Interactional modifications, generally done for negotiation of meaning, are perceived to promote the 
learner capacity and of great help in comprehending the input by L2 learners (Walsh, 2002; 
Saville-Troike, 2005). These strategies were described under a number of specific names in different 
studies. In consideration of the current study, a mixture of strategies for negotiation of meaning between 
teachers and students were mainly observed as clarification requests, repetition, recasts, rephrasing, 
echoing, and the switch to mother tongue. 
 
2.3. Use of Mother Tongue 
 
T this context) in language classroom has gained 
considerable attention in the history of SLA. Various studies highlighted the need for a balanced and 
flexible view of mother tongue use depending on the task types  (
Mersinligil, 2001; Hee Ok Kim and Elder, 2005; Carless, 2008; Hobbs et al., 2010)  
 
3. Methodology 
 
This paper reports the exploratory findings of a qualitative study focusing on the beliefs and the actual 
practices of a native and a non-native English teacher regarding their classroom interaction. In the light of 
the areas, following research questions shaped the data analysis procedure of the current study: 
 
1. What is the distribution of display and referential questions in the observed lessons? 
2. What strategies do native and non-native teachers adopt to support negotiation of meaning ? 
3. What is the frequency of the use of mother tongue by teachers and students ? 
ces?  
 
3.1. The participants, Data Collection & Analysis 
 
Two experienced teachers (1 native, 1 non-native) of English with similar ages (native 28, non-native 
31), and similar amounts of teaching experience (native: 8 years, non-native: 7 years) were invited to take 
1197 Elçin Petek /  Procedia - Social and Behavioral Sciences  70 ( 2013 )  1195 – 1199 
part in the study. They both taught elementary level students whose ages ranged from 17 to 24. Data 
collection procedure involved audio recordings of 4 lessons, 2 from each, and semi-structured interviews 
the transcripts of which were subjected to content analysis.  
 
4. Results 
 
The first research question aimed at finding out the distribution of display and referential questions. 
 
      Table 1. Frequency of display questions and referential questions 
 
Classrooms  NS Teacher  NNS Teacher  Total  %  
OL1  OL2  OL1  OL2  
Display questions  62  29  73  79  243  70  
Referential questions  10  24  41  28  103  30  
Total No. of questions asked in the lesson  72  53  114  107  346  100  
        OL =observed lesson, NS= Native Speaker, NNS= Non-native Speaker 
 
Though the focus of the observed lessons was on meaning rather than on form, there was a preference 
for display questions over referential questions in all lessons. When asked about their opinions, both 
teachers favoured the use of referential questions emphasizing the importance of these type of questions 
in . However, their beliefs seemed to be in contradiction 
with their actual practices in class. 
 
The second research question sought to find out the negotiation strategies of teachers.  
 
      Table 2. Frequency of strategies used for the negotiation of meaning in class 
 
         OL =observed lesson, NS= Native Speaker, NNS= Non-native Speaker 
 
The most common strategies adopted by the native teacher were echoing, recasts and repetition. When 
asked about the strategies she thinks she uses in the class, the answers of the native teacher coincided with 
her applications to some extent since she also noted switching to Turkish which was not observed in her 
lessons. The non-native teacher made use of repetition, echoing and code-switching a lot in his/her 
lessons even though she mentioned that she preferred 
eliciting techniques and by avoiding switching to Turkish.  
 
 NS Teacher NNS Teacher 
OL1 OL2 OL1 OL2 
Rephrasing 5 0 13 6 
Repetition 17  13 48 49 
Recast 14 16  12 3 
Clarification Requests 3 8 2 1 
 29 19 34 15  
Switching to Turkish 0 2 20  33 
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The third research question aimed at observing the tendency of mother tongue use both by teachers 
and students. 
 
      Table 3. Frequency of mother tongue use by the teachers and the students 
 
        NS Teacher NNS Teacher 
OL1 OL2 OL1 OL2 
No % No % No % No % 
Use of mother tongue by the teacher  0 0 2 6 20 18 33 37 
Use of mother tongue by the Student  5 5 33 94 46 97 57 63 
Total  5 100 35 100 48 100 90 100 
      OL =observed lesson, NS= Native Speaker, NNS= Non-native Speaker 
 
The native teacher did not have a preference for the use of Turkish whereas she did not feel disturbed 
However, the tendency to switch to mother tongue in non-native 
 both native and non-native teacher pronounced 
that they thought a little use of Turkish would be harmless in their classes.  
 
Regarding the last research question, r
their actual practices particularly about the use of questions and negotiation strategies.  
 
5. Conclusions and Implications 
 
The findings revealed that display questions outnumbered referential questions. This was in line with 
the results of previous research in the literature (Long and Sato, 1983; Cullen, 1998; Walsh, 2002; 
Shomoossi, 2004; Choudhury, 2005; Matsumoto, 2010). However, the distinguishable result of the 
current study was in respect to teachers  propensity for overuse of display questions despite their 
awareness about the communicative value of referential questions. Here, it is vital that second language 
teachers incorporate referential questions into their classroom interaction (Xie, 2008; Cullen, 1998) since 
display questions carry the potential to decrease productive language use in-class if the emphasis is on 
meaning. 
 
The two surfacing common negotiation strategies were echoing and repetition. According to Cullen 
(1998), teachers might have exclusively legitimate communicative reasons for using echoing and 
repetition as the quickest and most effective ways to check understanding and keep the communication 
going. However, es (Walsh, 2002). Moreover, 
an overuse of echoing and repetition may end up students  the teacher  
 
As for the use of the mother tongue in class, participating teachers favoured a balanced approach 
which meant that either the teacher or the student can switch to the mother tongue under necessary 
circumstances. This finding was consistent with the previous research ( Mersinligil, 2000; 
Carless, 2008). Yet, the amount of mother tongue use in the observed lessons was much higher than 
moderate.  
 
All in all, this study highlighted the possible mismatch between lan
actual practices about classroom interaction which is an indicator of the need for more research and 
 in classrooms.  
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